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School Context 
In the 2023-24 session our school roll is 1465.  Due to a change in our school catchment in 2019 we have 
seen a significant change in our SIMD profile, with 40.5% of our roll now living in a SIMD 10 postcode.  
10.9% of our current roll are in receipt of free school meals. 
 

 
 
Background and Policy Rationale 
The purpose of this policy is to ensure consistency in assessment and moderation practice across 
Dunfermline High School, resulting in equity and excellence in application of standards. 
 
Through application of this policy, as per Education Scotland guidance, we firmly believe improved 
moderation and assessment practice: 
· can improve planning, and will see improved consistency in the quality of learning and teaching, 
· will develop improved assessments, 
· will improve reliability of teacher professional judgements, which will improve pathways into the senior 
phase, 
· will have improved attainment. 
 
What is Assessment? 
 
The main purposes of any assessment are to:  
• clarify where the learner is and what they know at present to inform future learning  
• plan where the learner is going and identify how to get there involving the teacher, the learner and their 
peers 
 
Many people assume that ‘assessment’ means taking a test, but assessment is broader than that. There are 
two main types of assessment: summative and formative assessment. These are sometimes referred to as 
assessment of learning and assessment for learning, respectively. 
 
 
 
 
 
Formative Assessment 
 
Formative assessment takes place on a day-to-day basis during teaching and learning, allowing teachers 
and pupils to assess attainment and progress more frequently.  
 
Formative assessments may be questions, tasks, quizzes or more formal assessments. Often formative 
assessments may not be recorded at all, except perhaps in the lesson plans drawn up to address the next 
steps indicated. 
 



 
 
Summative Assessment 
 
Summative assessment sums up what a pupil has achieved at the end of a period of time, relative to the 
learning aims and the relevant national standards.  
 
A summative assessment may be a written test, an observation, a conversation or a task. It may be 
recorded through writing, through photographs or other visual media, or through an audio recording.  

 
BGE Judgements  
 
Judgements made and sent home via Didbook should contain information that accurately describes pupil 
performance and the information contained within them should be discussed with pupils during Learner 
Conversations so pupils have a full understanding of where they are in their learning and what their next 
steps are. 
 
We ensure across the school that judgements are applied consistently and in line with the colour coding 
messages shared with parents and pupils as outlined below. 
 
Professional judgements about learning across the Experiences and Outcomes are informed by:  
 
Breadth – judgement about a level is drawn from a varied range of evidence from across a course or topic. 
Breadth involves learners achieving a depth of understanding across many outcomes and being able to 
make connections among them. 
 
Challenge – related to depth and personalisation, e.g. to the learner’s deeper study of areas of particular 
interest. It requires learners to be able to show more than the acquisition of knowledge at their present 
level and should include demonstration of learning at a level above and an ability to problem-solve; 
learning needs to be focused on skills development and understanding.  
 
Application – applying knowledge or skills in new and unfamiliar contexts. It could involve developing 
higher order skills, i.e. the ability to turn knowledge into practice by applying to real life contexts. 
 
Judgements should be based on a range of appropriate evidence across the benchmarks which 
demonstrates breadth, challenge and application. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
In practice, in Dunfermline High School this looks like: 
 
BGE Level and Status Judgements 

Title Colour Parent / Pupil Description Staff judgement based on: 

Initial 
Engagement 

Light 
Blue 

The pupil is 
demonstrating some 
progress across the 
knowledge and skills 
within this level - this will 
be applied when a pupil is 
starting/initially engaging 
with a level.  

The pupil has passed the previous level.  Through 
various forms of assessment, the pupil has 
demonstrated a basic understanding of the 
concepts being explored within this level and can 
demonstrate some application of basic skills. 
 
The pupil has confidence with some benchmarks 
but requires significant support to achieve this 
level. 

Progressing Medium 
Blue 

The pupil is 
demonstrating good 
progress across the 
knowledge and skills 
within this level - this will 
be applied when a pupil is 
progressing through a 
level.  

Through various forms of assessment, the pupil 
has demonstrated an improving knowledge of 
concepts within this level and application of skills 
is developing. 
 
The pupil can demonstrate confidence with 
targeted benchmarks with some support. 

Achieved Dark 
Blue 

The pupil is 
demonstrating significant 
progress across the 
knowledge and skills 
within this level – this will 
be applied when a pupil 
has nearly achieved a 
level.  

Through various forms of assessment, the pupil 
has demonstrated a good understanding of 
concepts within this level and can apply their 
knowledge and understanding to other contexts.  
Application of skills is consistent.   
 
The pupil can demonstrate confidence with 
almost all benchmarks independently. 

Senior Phase Gold The pupil has now 
completed this level and 
has started work within 
the Senior Phase 
curriculum.  This option 
should be used in post-
Xmas S3 updates only. 

Level 4 has been achieved and the pupil is now 
working on the N5 course. 

 
BGE Learning – this will allow us to identify, at a department and whole school level any individuals who 
are under-performing and require additional support. 
 
Overall, during this tracking term, based on formative and summative assessments and your knowledge of 
the individual pupil, indicate if they are on track or off track with their progress in learning. 
 
BGE Behaviour, Effort and Homework Judgements 
 

Title Colour Description 

In-class interventions are not enough Red Much improvement is needed 

In-class interventions are enough Amber Mostly positive but some room for improvement 

No interventions are required Green Positive – no concerns 

 



 
 
BGE – Achievement of a Level 

 
 
Moderation of Judgements 
 
“This is the term used to describe approaches for arriving at a shared understanding of standards and 
expectations for the Broad General Education.” Education Scotland, 2016  
 
Moderation involves teachers and other professionals, as appropriate, working together to draw on 
guidance and exemplification and to consider existing standards and expectations. Teachers and other 
professionals understand the Benchmarks and establish processes and practices to moderate and share 
these, to include:  
• Planning learning pathways and assessment together  
• Working with colleagues to quality assure planned approaches to learning, teaching and assessment 
(HGIOS 4, 1.1)  
• Checking that assessment tasks and activities provide learners with fair and valid opportunities to meet 
the standards and expectations before formal assessments are used  
• Sampling evidence from learners’ work and teachers reviewing assessment judgements within 
professional dialogue  
• Agreeing strengths in learning and next steps  
• Informing improvements in practice by providing opportunities for teachers to discuss professional 
judgements  
• Ensuring all learners with ASN have fair and valid assessment opportunities • Using the Benchmarks to 
support understanding of learner progression  
• Collecting relevant and sufficient evidence about intended learning as the basis for judgements about the 
quality of that learning  
• Making use of standardised assessments to consider benchmarking and pupil profile information to 
support moderation practice at stages 
 
 
 
 
 
 
 



In practice, in Dunfermline High School this looks like: 
Promoting consistency across all faculties in terms of the moderation cycle- 
 
QI Calendar 
Faculty meeting dates and link meeting dates looking specifically at moderation incorporated into Tracking 
and Monitoring calendar.  Link meeting agendas to be produced. 
 
Faculty meeting agendas should incorporate 1) FIP progress, 2) Attainment progress (including faculty 
interventions), 3) Sharing good practice in learning and teaching, and 4) Moderation, in addition to other 
faculty business.  PTCs will then share updates on these areas at link meetings and in ELT, and SLT will 
discuss as a standing item on the SLT agenda. 
 
Use of Data 
SQA attainment – August – meeting with Rector and link DHT 
Target analysis – Mid Sept – review of target grades within Didbook updates 
Insight analysis – End Sept – trios incorporating scoping presentation 
SP termly attainment analysis – ongoing - including reviewing presentation numbers, working grades and 
identifying and supporting pupils off track in learning for intervention.  
BGE termly attainment analysis – ongoing – including reviewing progress in levels and identifying and 
supporting pupils off track in learning for intervention. 
Prelim analysis – Dec and Feb – review of grades in line with presentation policy 
Estimate analysis – End March – review of interim estimates ahead of SQA submission 
Standardised assessments –(NSA (May), CEM (Jan), CfE (May) data analysis) - incorporated into Didbook 
updates and interventions cycle 
 
Feedback Expectations 
 
Based on feedback from our Pupil Empowerment Teams, Learning and Teaching surveys and focus groups, 
learning visits and our Extended Learning Partnership visit our learners very much appreciate receiving 
regular feedback and believe that this improves their understanding and learning.  As a school we are 
developing our DHS language of learning to support this process and ensure consistency. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Verbal Feedback Based on our Language of Learning 
 
Informal – based on the day to day, ongoing formative assessment, learners will be provided with 1:1 and 
group verbal feedback to inform their next steps in learning. 
 
Formal – formal learner conversations should take place termly to ensure pupils have a clear 
understanding of their levels and next steps in learning, including strengths and next steps, with these 
recorded by pupils on Didbook.  Year group assemblies and parent information sessions will support this 
process.  To help support pupils in this process it may be beneficial to allow them to record these in class 
time.  Where any pupils record these outwith class time as a homework task, teachers should monitor that 
these are recorded. 
 
In the BGE there is an understanding that some of these conversations may occur on a group basis, 
however where learners are “off track” in their learning, it would more appropriate for 1:1 conversations 
to take place.  In the Senior Phase it may be more appropriate for these conversations to occur on a 1:1 
basis. 
 
To moderate practice SLT will conduct focus groups following each Learner Conversation period.  Parents 
will be encouraged to access the Learner Conversations content and discuss these at home with their child.  
  
Written Feedback 
Expectation is a minimum of 2 recorded inputs of written feedback per block/unit/topic of work.  This 
should be easily accessible (eg in a jotter) and lead to improvements in learning.  At least one should be 
written by the teacher and should include specific next steps.  Pupils may also give peer written feedback.  
This should be developed through language of learning inputs.  Educational research shows that time given 
to follow up in classes helps to solidify learning. 
 
As part of the QI calendar, PTCs will be sampling jotters termly and this will also form part of the learning 
visit programme.  
 
Homework  
 
All homework should be posted on Satchel:One, even if this is just to signpost to a class Teams page.  This 
is to ensure parents have access and can help support pupils. 
 
Research has shown that regular homework has a very high impact on learners’ attainment and as a school 
we are aiming for this to be delivered consistently.  Written feedback should be provided for some 
homework. 
 
Minimum expectations are: 

Year Group Frequency Per Term Duration Per Task (minutes) 

S1/2 1 item per term based on number of timetabled periods 
(2x periods per week = 2 tasks per term) 

30 

S3 1 item per fortnight 45 

S4 1 item per fortnight 45 

S5/6 1 item per fortnight 60 

As part of the QI calendar, PTCs will be sampling Satchel:One. 
 
Roles and Responsibilities  

 Assessment Judgements Moderation Written 
Feedback 

Learner 
Conversations 

Homework QI 



Pupils Prepare for 
and engage 
with 
assessments 
provided. 
 
Identify next 
steps in 
learning in 
conjunction 
with 
feedback. 
 
 
 
 
 
 
 
 
 
 
 
 

Be aware of 
your 
levels/targets 
and next steps 
in learning in 
each subject. 

 Read 
written 
feedback 
and take 
any 
necessary 
action 

Engage in LC 
with class 
teachers and 
record on 
Didbook. 
 
Pupils should 
be aware of 
their level, 
strengths and 
next steps. 

Check 
Satchel One 
regularly 
and 
complete 
homework 
tasks on 
time and to 
the best of 
your ability 

Provide 
feedback 
to class 
teachers / 
PTC / 
Guidance 
teachers / 
SLT / PET 
groups as 
requested. 

Classroom 
Teacher 

Use a range of 
formative and 
summative 
assessments 
per unit of 
work to 
effectively 
gauge 
progress and 
next steps. 
 
Provide 
effective 
feedback to 
ensure pupils 
know their 
next steps in 
learning. 

Consistently 
apply 
judgements in 
line with 
policy and 
based on a 
range of 
appropriate 
formative and 
summative 
assessment 
evidence. 
 
Ensure pupils 
are aware of 
judgements. 

Engage in 
moderation as 
per FM 
calendar. 
 
Familiarisation 
with CfE 
benchmarks 
and SQA 
Understanding 
Standards/ 
Academy as 
seek support 
when 
required. 
 
Engage in 
moderation 
discussions 
with primary 
cluster 
colleagues 
and Fife 
subject 
network. 

Issue a 
minimum 
of two 
inputs of 
written 
feedback 
per 
block/ 
unit/ 
topic of 
work in 
line with 
policy. 

Engage in LC 
with pupils 
which they’ll 
record on 
Didbook. 
 
Ensure pupils 
know the 
level they are 
working on, 
whether they 
are on track, 
and their 
specific next 
steps to 
improve. 
 
Where 
learner 
conversations 
are not 
recorded in 
class time 
ensure these 
are 
completed as 
homework 
and 
monitored. 

Issue 
homework 
on 
Satchel:One 
as per 
policy and 
provide 
effective 
feedback  

Engage 
with 
faculty QI 
processes. 
 
Use 
feedback 
from QI 
processes 
to inform 
own 
practice. 

PTC Ensure there 
are an 
appropriate 
range of 
formative and 
summative 
assessments 
per unit of 
work which 

Ensure faculty 
are 
consistently 
applying 
judgements 
and have 
confidence 
with 
benchmarking. 

Support and 
challenge class 
teachers with 
moderation. 
 
Support the QI 
and FM 
calendar 
process. 

Sample 
at least 4 
jotters 
per class 
termly. 

Ensure class 
teachers are 
carrying out 
LCs as per the 
calendar and 
provide 
support as 
required. 
 

Monitor 
Satchel One 
as per 
homework 
policy 

Ensure QI 
calendar is 
followed 
and 
adhered 
to. 
 
Produce 
SQR based 



effectively 
allow staff 
and pupils to 
gauge 
progress and 
next steps in 
learning. 

 
Use tracking 
data at a 
faculty level to 
identify pupils 
requiring PTC-
intervention.  

 
Engage in 
moderation 
discussions 
with SLT link 
and in ELT. 
 
Work with Fife 
subject 
network and 
cluster 
primary 
colleagues. 

Discuss 
moderation of 
this process at 
FMs. 

on 
evidence. 
 
Engage in 
discussions 
with link 
DHT and 
ELT. 
 
Use 
feedback 
from QI 
processes 
to inform 
own 
practice. 
 
 
 
 
 
 

Pupil Support Ensure pupils 
are courses at 
appropriate 
levels. 
 
Support pupils 
to prepare for 
assessments.  

Support House 
Teams with 
interventions. 

  Termly 
discussions 
around 
progress in 
learning in S1-
4 PSE, with 
Didbook 
accessed 

Follow up 
concerns 
highlighted 
in Didbook 
updates 
regarding 
completion 
of 
homework 

Support 
pupil 
voice. 

SLT Track pupil, 
faculty and 
whole-school 
data to 
identify where 
interventions 
are required. 

Use tracking 
data to 
intervene 
where 
required. 
 
Run parent 
information 
session 
regarding use 
of Didbook. 

Lead 
discussions in 
ELT and inset/ 
collegiate 
time. 
 
Support the QI 
and Link DHS 
process. 

Review 
as part of 
Learning 
Visits. 

Monitor 
through S1-6 
focus group 
following 
each LC 
window. 

Run parent 
information 
session 
regarding 
Satchel One 
and provide 
support to 
House 
Team 

Use 
feedback 
from QI 
processes 
to inform 
own 
practice. 

Parents/Carers Discuss 
learning with 
pupils and 
encourage 
and support. 

Discuss 
learning with 
pupils 
following each 
Didbook 
update. 

 Discuss 
written 
feedback 
received 
with 
pupils. 

Discuss 
content of LC 
with pupils in 
conjunction 
with Didbook 
updates. 

Check 
Satchel One 
and 
support 
pupils with 
completion 
of 
homework 

Provide 
feedback 
to school 
as 
requested. 

 
Further Resources 
 
https://blogs.glowscotland.org.uk/fi/public/torryburnps/uploads/sites/12651/2021/03/29123754/Fife-
Assessment-Rationale.pdf  
 
An introduction to formative and summative assessment - NFER  
 
Assessment And Moderation - Assessment and Moderation.pdf - All Documents (sharepoint.com)  

https://blogs.glowscotland.org.uk/fi/public/torryburnps/uploads/sites/12651/2021/03/29123754/Fife-Assessment-Rationale.pdf
https://blogs.glowscotland.org.uk/fi/public/torryburnps/uploads/sites/12651/2021/03/29123754/Fife-Assessment-Rationale.pdf
https://www.nfer.ac.uk/for-schools/free-resources-advice/assessment-hub/starting-out-in-assessment/an-introduction-to-formative-and-summative-assessment/
https://glowscotland.sharepoint.com/sites/FifeSpotlightPapers/AssessmentAndModeration/Shared%20Documents/Forms/AllItems.aspx?id=%2Fsites%2FFifeSpotlightPapers%2FAssessmentAndModeration%2FShared%20Documents%2FAssessment%20and%20Moderation%2Epdf&parent=%2Fsites%2FFifeSpotlightPapers%2FAssessmentAndModeration%2FShared%20Documents

